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and rark ordered: rural school effactiveness, governance and finance,
staff training needs (technology as a resource), teaching styles and
incentives, field-based personnel preparation, preservice
preparation, personnel recruitment and retention, school-community
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EXECUTIVE SUMMARY

This report synthesizes a national study providing the first
empirical data to prioritize rural education research needs. A
geographically representative national sample of 461 rural
education researchers and practitioners contributed to this
effort. The study involved rating 46 research questions and

prioritizing 13 themes and concluded with a cluster analysis.
Nine research clusters were identified and were rank ordered as
listed below:

Rural School Effectiveness

Governance and Finance Issues

Staff Training Needs; Advanced Technologies as Resources

Teaching Styles and Incentives

Field-Based Personnel Preparation

Preservice Preparation (ethical issues, curriculum, methods,
logistics)

Personnel Recruitment and Retention

School-Community Interaction

Rural va. Non-rural Factors

A key strength of the entire analysis is the homogeneity of
responses and prioritizations. Although personal research
interests varied, as would be expected, rural practitioners and
researchers across the country clearly agreed when prioritizing
the importance of the clusters of research issues for the field
of rural education,

Because the field now has empirical data i: tiating a national
rural education research agenda, the Feder.. Government should
sponsor research efforts related to the prioritized research
questions. The recommendations outlined in this document are
designed to focus on the Federal role in activating this research
agenda and acting on the implicaticns of the study. Each recom~
mendation is related to the 1983 legislative mandate requiring
that the Federal Government provide equitable information, ser-
vices, assistance, and funding for rural schools.

The major recommendation emanating from the study is that the
Federal Government facilitate coordination and collaboration of
efforts so that the entire list of research clusters and ques-
tions will be addressed. Other recommendations center around
fostering interagency responsibility and collaboration, initia-
ting appropriate legislative actions requiring greater accounta-
bility at the state level, supporting collaboration between rural
policy makers and implementors, sponsoring research related to
the creation of equity for rural schools and improving achieve-~
ment of rural minorities, coordinating relevant data collection
and dissemination, sponsoring relevant national forums, issuing

reports regarding progress in addressing the national rural edu-
cation research agenda and ameliorating acute rural personnel
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shortages, stimulating the use of advanced technologies to solve
rural research probiems, and funding research studies which
involve profiling rural school practices that are effective in
specific rural subcultures.

This study was conducted by the National Education Research
Consortium, which is composed of rural researchers and

practitioners representative of the United States. Through
formal and informal linkage systems, research needs are identi-
fied and relevant studies are facilitated by the Consortium.
(For example, expertise, data pools, and other research elements
are shared, data samples are bartered, literature is reviewed,
and research designs are collaboratively reviewed.)

Because the National Rural Education Research Consortium has a
computerized network in place to accomplish its objectives and
has clearly demonstrated its ability to conduct/facilitate
relevant research, it is recommended that the Federal Government
make full use of its potential in accomplishing its rural
education research tasks.



ESIABLISHING A MTIONAL RURAL EDUCATION RESEARCH AGENDA
VIA EMPIRICAL DATA

INTRCDUCTION
v

The U.S. Department of Education has bscome increasingly concerned about
the othcuvn;n of rural schools and has committed resocurces to inprove
rural education. (ne aspect of the Department's ef forts has been a search by
its Intra-Agency Cmmittes on Rral Education to expand the data base of
rural education ressarch and to establish a Nationa] Rira) Education Research
Aganda. The Intra-Agency Committee has been n. sting for same time, attexpt-
ing to delineate how the Federal Govermment can best be a resource io rural
education ressarchers.

This report synthesises a study mroviding the first expirical data to
prioritise rural education research needs. A geographically representative
national sample of 461 rural education researchers and practitioners contri-
buted to this effort. This study involved rating 46 research guestions and
prioritising 13 themes and concluded with a cluster analysis.

Qe objective of the Department is to expand the data base on the con-
dition of rural educatiun and ingwove the accessibility of rura)l education
research and demonstration information to rural practitioners. A great deal
of data is available, but Department officials have described accessibility
as "haphazard and uneven at best.” lowever, much nesded information is not
available, and this study involved the development and prioritization of a
rural education ressarch agapss.
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As indicated in Tables V1 - VII, the respondents in this study are
representative of rural America. Rural practitioners and researchers were
the respondents and, in fact, signed their names and addreses so that they
can be linked with each other for future rural research projects.

This report is designed for dissemination to the I:ntrrhgency Task Force
on Rural Education, the Federal Interagency Cammittee on Education, and to
te. the U.S. Congressional] Rural Gaucus and Congressional offices that have
requested copies. The recaumndations are designed to focus on the Federal
role activating this research agenda and acting on the ioplicetions of this
study. (Federal concerns were differentiated fram State-level concerns for
the purpose of del ineating appropriate Federal roles in improving ruwal edu-
cation. Thus, these recommendations focus on legislated Federal roles.) As
stated in the Department's "Rural Education and Roal Family Education Folicy
for the '80's," signed by the Secretary of Education in 1983, Federal re-

sponsibilities regarding rural education research include the following:

~expanding the data base on rural education,

-providing technologies to disseminate relevant infor-
mation,

-coordinating the consolidation of available research
on personnel shortages and additional needs for
analysie by the Secretary's Kural Education Committee,

-supporting an annual national forum,

-roviding technical assistance,

-disseminating information regarding national concerns
(using a variety of existing dissemination sources),

<mintaining collective relationships with major organi-
sations that foster information sharing and input for
rural education planning and program development,

-col laboration with of ficials in the Departments of Agri-
culture, Interior, Labor, and other agencies related
to rural education,

~collecting data which focuses on information relating to
regional designations; goals of rural education and
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rural fumily education; surveys of rural cwricula;
test score comparisons; tax base/student ratios;
characteristics of effective rural programs and insti-
tutions and descriptions of intermediate service agency
del ivery systems.
-moni toring Department proyram regulations; eligioility
and evaluation criteriaj; sulwegulatory directives;
and administrative po)icies to emsure equity for all
LEAs, regardless of sise, location, or condition,
~identifying and developing special proyrams available
for rural individuals with disabilities,
~-col lect data to assist rural education in oving
the achievanent of minority students and children
of migrant workers.

Conduct ing and supporting rural education research are clearly Federal

functions, although the Federal govermment typically should not fund state-

specific research. As an exmple, data analisis designed to address identi~

. fied research needs dealing with aspects such as acute rural teacher short-

ages concerns all states with significant rural populations (virtually every

state). Thus, the acute problems of recruiting and retaining qualified rural

staff and related personns] preparation neeis are legitimate Federal con~

cerns. (n the other hand, "fine tuning® of curriculum may be a clearly

identified need but is not viewed in these recamendations as a Federal role.

Focusing research on national concerns will be supportive of states.

lmplications of the research agenda can be addressed tlrough other wehicles

(such as the National Rura) Education Research Consortium) .

Regarding the Federa) role in dawonstratiun projects, funied demonstra-

tion projects must be innovative, of national consequence, and tied to an

adequate plan of dissemination. These recanmmendations were written fran the

point of view that "immovativeness" is a time-)Jimited phenasonon.
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The overall thrust of these recammendations is related to the legisla-
tive mandate that the Department of Education "deliver an equitable share of
the information, services, assistancs, and funds available from and through
the Department, to rural areas" (page 1 of the Secretary of kducation's

August 23, 1983, report).

In 1982, the Department created the Intra-Agency Committee on Rural
Education in response to Section 206 of the Department of Education Qrgani-
sation Act (PL 96-88). Section 206 directed the Assistant Secretary for
Vocational and Adult Education to "wrovide a unified approach to rural edu-
cation and rural family education through the coordination of prograns
within the Department and to wurk with the Federal Interagency Committee
on Education (FICE) to coordinate related activities and proyrams of other
Federal departments and agencies." The FIGE is an interagency conmittee
established by executive order, and the Secretary of Education was estab—
lished as the liaisun with this group. e of the priorities of FICE is

rural education.
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Methodology

The study was conducted by the National Rural Bducation Research
Consortium. The Consortium is composed of rural researchers and
practitioners representative of the United States. Through
formal and informal linkage systems, research needs are
identified and relevant studies are facilitated. (For example,
expertise, data pools, and other research elements are shared,
data samples are bartered, literature is reviewed, and research
designs are collaboratively reviewed.)

The Consortium was initiated in 1982 and "piggybacks" its
meetings with related national rural education-related activities.
The questionnaire for this study was designed after 46 regearch
questions/issues were delineated by a meeting of the Consortium
(in conjunction with the U. S. Department of Education-sponsored
National Rural Education Conference in June of 1984). This
meeting involved a geographically representative body of rural
practitioners and university faculty, regional resource
personnel, and state education agency personnel i{nterested in
rural education research.

Thirteen themes of research interest were generated from the
1978-84 work of the National Rural Project (funded by the U. S.
Department of Education) and during 1984 meetings of the Consor-
tium. The themes varied from teacher training methodologies to
addressing rural personnel attrition and shortages to local
governance issues. (See questionnaire in Appendix A.)

Using these 13 themes as a framework, 46 research questions were
generated during a June 1984 mexting of the Consortium. (This
meeting was held in conjunction with the U.S. Department of
Education~sponsored National Conference on Partnerships in Rural
Education.) The next logical task was to prioritize the 46
research questions to identify which areas wei. perceived to be
of greatest importance to the field of rural education.
Questionnaire designers assumed that researchers and
practitioners who responded might differ in their degree of
personal interest in a certain research question and how
important they felt each question was to the field of rural
education. Thus, the instrument was designed to force
respondents to differentiate between these two areas. Each
respondent was instructed to rank order the 13 themes (from
highest to lowest interest/importance), using two columns. The
first column reflected personal research interests and the second
column noted how important respondents felt it was that research
be conducted on each topic, regardless of their personal research
interests.

The questionnaire then requested that respondents score each of
the 46 research questions generated by the Consortium, using a
five-point scale ranging from "unimportant® to "critically
important.” Two separate columns were designated for each
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respondent to note how important it i{s that research be conducted
on each topic (by someone). The first column clearly asked for
the respondent's "personal research interest,” and the second
column asked the “"importance of research for improving rural
education.” |

Approximately 1,500 questionnaires were mailed to potential
respondents (a geographically representative mailing list of
rural educators, administrators and researchers) from October 30
to December of 1985. A total of 461 guestionnaires had been
received by the January cut-off date for computer analysis. (A
small number of questionnaires have been received after the cut-
off date and are available for review by interested parties.)

The next task involved clustering the research questions/issues
so that empirical research themes could be determined. The
cluster analysis technique differentiated "importance to the
field” and "personal interest,”™ and nine research clusters were
determined by this computer analysis.

The 461 questionnaires were also coded according to the position
of each respondent, the place of employment (institution), type
of position, federal region, and whether the person's primary
training and experience had been in general or special education.
Analyses were then conducted to delineate significant differences
in response to these categqgo:ries.

A key strength of the entire analysis is the homogeneity of
responses and prioritizations. Although personal research
interests vary, as would be expected, respondents in this study
are clearly in agreement. Analysis of variance clearly indicated
that rural practitioners and researchers across the country were
in agreement in prioritizing the importance of the clusters of
research issues to the field of rural education.

All raw data (completed qugs%ionnaires and computer printouts)
are available in tle Consortium headquarters and may be reviewed
by interested parties. 1In addition, computer tapes could be sent
to the U. S. Department of Education for perusal by their
personnel, upon request.

Table I below depicts the nine clusters that emerged from this
empirical analysis. The means of all the questions within a
cluster were gathered and a mean of these means was computed,
thereby obtaining a mean score for each cluster. The clusters
were then ranked according to these scores, and the main
discussion of the gquestions is based on these clusters and how

they wer:- sed.

Table 1. astrates the mean ranking of questions within each
cluster by "importance to the field” and Table IV by "personal
interest.” Table III depicts questions related to each cluster
in "importance of research to the field” and Table V depicts
questions related to each cluster regarding "personal interest”

of respondents. BEST COPY AVAILABLE
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Table VI i{ndicates respondents' positions, institutions, and a
general or spec: al education crientation.

Table VII depicts the number of respondents according to fzederal
region and general or special education orientation.

Table VIII illustrates which research themes were ranked highest
by all respondents, using the mean of the rankings. Mean rankings
for the rasearch themes, according tc "personal interest” and
according to "importance to the field," are both included in this
tadle.

Tables IX and X give more detailed information about how the
themes were ranked. They indicate the tallies of the number of
persons who recorded a certain number for each theme.

General and special educators generally agreed on the importance
of each theme. At least there were no significant differences
between the patterns of their responses to most themes. There
were six exceptions, however, and these are illustrated in Table
XI.

There were significant differences between the responses of
special educators and of other educators on four clusters about
personal rescarch interest and on five clusters regarding
importance of research to the field. The criterion chosen for
significance was p< .05 from aralyses of variance run separately
for each cluster. 1In these aralyses, a single score for each
individual which was derived from the mean of that individual's
responses to all the questions in the cluster, was used.
Individuals were classified as special educators or general
educators, so this constituted a simple two-group analysis for
each cluster, one egquivalent to a t-test. If an individual did
not respond to a question, that individual was omitted from the
analysis resulting in a loss of five or ten percent of the 461
subjects for each cluster. Tables XII-XV illustrate these
differences.

Table XVI-XIX illustrate regional differences by clusters.
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RECOMMENDATIONS/ 1 WPLICATIONS OF THE STUDY

The research agenda has generated long and short-range goals for policy
and mactice at all levels. These zester around fostering interagency re-
sponsibility and collaboration, ini.iating approgriate legislative actions,
supporting col laboration between rural pol léy makers and implamentors, spon-
soring research related to the creation of equity far rural schools and
imgroving achievement of rural minorities, implementing relevant data col-
lection and dissemination, sponsoring educational forumz, issuing reports
regarding progress in meeting the national rural education research agenda,

and ameliorating the acute persomnel] shortages in rural schools.

Because the field now has empirical data initiating a national rwyal
education research agenda, the Federal Goverment should support research
ef forts related to the prioritized research clusters. Suggestions fol low.

1. The enhancament of rural education should be an
interagency responsibility with significant in-
volvement of the Department of Education. Con-
gress has recognised that rural education inwlves
all disciplines and that pas: apjroaches have
been fragmented. Standard categories of edu-
cation (e.g., elementary vs. secondary), do not
reflect the way that educational services are
del iverei in omny rural settings. A holistic
apyroach should be inplemented, anxd relevant
agencies such as the Departments of Agriculture,
iabor, Commerce, and Transportation should be
involved. Mny of these departients have been
engaged in rural) activities in the past, and the
Desartment of Education activities to improve
rural education should be collaborative and uti-

lige past efforts. (For exanple, the Rural De- BEST COPY AVA“.ABLE

velopment Policy prepared by an advisory group
to the Department of Agriculture should be ana-

lysed to determine the putential for interagency
czordimtim.) e
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Rural education wes one riuvrity of the FICE
comnittee {estab)ished by executive order and dis-
cussad sbove) which inwived aultiple govermment
agencies. Ralevant activities already accamplished
by FICE should be assessed for their viability as
resources to this thrust. The Departmesnt's Intra-
Agency and Interager<y Committees showd cogpgmni-
cate and work cooperatively. Thus, it is recammended
that the various offices related to rural education
form a consortium or partnership to fund research
and denonstration efforte that holistically eddress
issues in rural education.

Col laborative activities, runging fram spon-
soring national conferences to jointly funding re-
search proposals or developing new cambinations of
interdiastrict collaboration, should occur. Each

- govermmsnt tranch should adopt appropriate rural

foci, and an entity such as the Department's Inter-
agency Rural Task Force (FICE) should facilitate
coordination and collaboration of efforts so that
the entire list of research clusters and questions
will be covered.

Within the Department of Education, authority
should ramin at the Secretary’s level vs. aplitting
the aspects of the ressarch agsnda between branches.
This will facilitate better comunijcation botween
tranches and keep any recalcitrant agency fram im-
peding total progress. It is recamended that all
agencies develop a sta‘ement of work, initiate apmo-
priate RFPs, and camence their efforts.

The Department 's "Rural Education Folicy for the
'80's" states that rural schools should receive an
equi table share of the information, services, and
assistance avuilable fram and tlhrough thc Depart-
ment of Education and its programs. Two-thirds of
al] schools are rural and current services and fiscal
allocations are not equitable. It is clearly the
responsibility of the Federal Govermment to address
this issue and find solutions to identified problems.,

Research should be supported which focuses on
determining what constitutes "equity.® (Because in-
creased funding is required to operate rumtely lo-
cated rural programs, "equa) funding® frequently does
not create "equity.”) Research should also be funded
to determine what would create equity (e.g., research
assessing alternate tax and other structures). Thus,
adequate federal resourcss should be made available
to address the current inequities of rural school
systans. ‘These resources should include espertise,
teclnical assistance, collaborative data gathering,
information dissemination, and othsr Federal re-
sponsibilities out)ined above as we)]l as fiscal
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support . Financial support shouid not be limited to

S funding for research RFPs, but shculd include funding
for forums addressing the issue of equity. The Federal
Govermurat should also agree on basic issues so that

- Federa) exployees will "speak the same ']language® when
raking field presentations. (Such presentations contri-
bute to comscicusness rusing as wel] as draftirg of
legislation). :

Given the current limitations of Federal fund-
ing, it is ocbvious that funding cannot be readily
mixie available to aadress every question the: is
part of a given research cluster. Because the study
culminated in prioritisation of the research ques-
tions under rach cluster, the Department could ini-
itate action by funding a certain mmber of priori-

3. Because rural students across the nation typically
receive resources/experiences that are insquitable
to those of their non-rural peors, the Federal Gov-
ermuent should require that each state have an entity
charged with the task of improving rural education.
Each state body should be requested to provide ecom-
mendations for federal legislative and other actions.
The state-leve] recanmandatjons should bs utilized
by the appropriate Inter- asad Intra-Agency Conmittees.

4. The Federal Govermment should routinely and effi-
Ziently collect data @ that rural vs. ncm-rural
differences in funding and educational lity
may be determined. Mmalysis should be feasible
for even vary smal] districts (e.g., those undex
300 ADA), A meeting/forum should be neld with
all Federal] Coverrrent agencies involved in data
col lection and discribution. Helevant field
personne] should also be involved, It should
be discerned what relevant data are currently
coljected by the Federa)l Govermment, and data
col Jection processes should be systemiszed (e.g.,
data required to receive rants and contracts
or funding for schools). (nhe goal of the meet-
ing should be to ascertain what additiona) data
need to be collected so that the critical ele~
ments of this research agenda can be addressed.

5. HKelevant data which has been collected by the
Federal Govermment (e.g., NXS data or U.S. Cen-
sus data tapes) should be assessed regarding poten-
tial relevance for rural research. Qrrently
available data should be made accessible to rural
research projects. Existing external data collec-
tion sources should be optimally used (e.g., data
collectad throygh ERIC and data collected and sub—
mitted by Jocal and state education agencies). Par-
ticular attention should be devoted to the relevance
of survey questions so that the data submitted can
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becane useful for efforts addressing the rural
education research agenda. Information should
also bs sought regarding how the National Council
on Elucation Statistice and other apropriate
governmsntal units can assist in gathering data
that can be used by researchers addressing the
crucial elamsnts in this national research agenda.

Options for data dissamination via advanced tech-
nologies should be fully explored (e.g., electronic
networking) . Research projects and processes that
involve the use of advanced technologies for solving
problaxs of rural education and for conducting re-
search in isvlated rura) camunities should be sup-
ported,

Because of the sparsity of quality data analysis/
availability of data regarding appropriately serv-
ing minority populations, ins Federal Goverument
should sponsor studies to discern best practices of
inproving minority achievement.

Thia study clearly indicated that policy makers (e.y.,
super int=rdents) and policy imp)lementors (e.g., prin-
cipals anu teac «rs) tended to ayree on priorities
for rural research. This indicates that there are
excel lent opportunities for collaboration between
universities, putiic aschools, and state education
agencies. The Federal Govermment should actively
support such col lJaboration. Collaboration in service
delivery is much more essential in rural areas than
in non-rural areas, and it is imperative to ideatify
the noet effective ways to deliver collaborative ser-
vicer. (related to policy making, administration, coor-
dination, training, etc.)

The Federal Govermment should incorporate word-
ing in the authority for grants and contracts that will
bring about interdisciplinary studies and other efforts.
This should include studies involving partnerships of
university and field personnel.

The Federal Covernment should also support rojects
designead to determine ef fective partnerships between
rural schools and established rural delivery systams
(e.g., county extension agencies), rural civic oryani-
zations, and the rivate sectar.

Exanples of this would be jointly funded projects
to develop new cambinations of inter-district cooperative
models, studies to determine how to build stronger rural
schoo)~cammuni ty-private sector partnerships, and inves-
tigations of alternate uses of personnel.

The Federal Governmment should solicit informa-
tion regarding progress in addressing the ne-

BEST COPY AVAILABLE
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tiona] rural education research agenda eatab-

lished by this study and in meeting rural per-

sonne] shortagee. This information should be

included in the Departnxnt's annual report to

Congress which is required by Jaw. This yearly

report should relate progress in inproving rural

education related to an established format (1.e.,

rural school problems and goals of the Federal

Covermmant) so that a systematic evaluation of

progress is possible. This report should include

a section regarding progress in meeting this rural .
education research agenda and address rural per- '
sonne] shortages. This information should not '
only be disseminated to ths U.S. Congress, but

to relevant rofessiona) organizations and agencies.

The Department of Education is required by law
to sponsor an annual forum regarding rural edu-
cation. The Department should sponsor national
conferences and facilitate regional forune tu
assess progress in mesting this national rural
education research agexdia and facilitate sharing
of reports of relevant studies. Conferences
should include mechaniams for state/regional
problem-solving or networking based on the
"state-of-the-art® at the time of the confer-
ancs.

Because the annual national conference is re-
guired in part as an accountability mechaniam for
the Department 's Hural Education Policy Statement
for the '80's, conference topics should include re-
ports of the assessment of the usefulness of Census
and other governmental data, identified best practices
for rural schools including those to emhance minority
student achievement, successful interagency efforts,
and other topics cover«l above.

Legislation requires that data collection center
upon ef fective school practices. Qurrent dis-
sanination efforts (e.g., National Diffusion Net-
work and Joint Dissemination Ksview Panel), if

they tracket successful practices for rural and
non-rura) settings, frequently erroneocusly assme
either that an urban model can be transported to

a rural setting or that one rural model] will be
effective in a nunber of rural subcultures. The
Federal Govermmsnt should support research studies
mofiling rural school practices that are effective
in specific rural subcul tures (e.g., socioeconamic,
geographic population sparsity, and other bases).
In addition, current practices also asmume that a
rural schoo) will ask for information/data relevant
to its subculture. An alternate model should be
proposed for information dissemination. Research
projects which are applied in nature and exphasize
daonstrations of effective processes and dissem-
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TABLE |

RESEARCH CLUSTERS REGARDING "IMPORTANCE TO THE FIELD"

Cluster Ranlung of Means
(Scale 1-5)
. Rural School Effectivencss .78
. Governance and Finance 3.56
I}, Staff Tramning Needs; Technology
as a Resource 3,52
IV. Teaching Styles and Incentives .50
V. Ficld-Based Personnel Preparation 3.3
V1. Praservice Preparation {ethical issues, curriculum,
methods, logisties) 3.34
Vil. Perssnel Recruitiment and Retention ).26
: Vill. School-Community Interaction 3.26
1X. Rural vs. Non-Rural i1
ST COPY AVAILABLE
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TABLE 11

- QUESTIONS IN EACH CLUSTER (REGARDING IMPORTANCE
OF RESEARCH TO THE FIELD)

I Rural School Effecliveness
Cluster Mean: 1.78

Question Mean
12 3.37
20 6.19
21 4.06
22 3.80
23 3,56

il Governance and Finance
Cluster Mean: 13.36

Question Mcan
28 3.79
29 2.86
38 3.81
39 3.27
60 3.88
41 3.75

1. Staff Training Needs; Technology as a Resource
Cluster Mean: 3.32

Question Mean
| 3.4
5 3.93
6 3.24
b 3.48

IV. Teaching Styles and Incentives
Cluster Mean: 3,50

Question Mean
34 3.80
42 3.12
43 3.93
44 3.76
45 3.21
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Table 11
Questions in Each Cluster, cont'd

V. Field-B.ased Personnel Preparation
Cluster Mean: .39

Question Mean
1 3.5)
16 3.19
17 3.42

Vi. Preservice Preparatio:{ (ethical issues, curriculum, methods,
logistics)
Cluster Mean: 3.3%

Question . Mean

2 3.41]

3 3.1l
13 3.09
1% 3.04
15 3.82
18 3.59
19 3.29

Vil. Personnel Recruitment and Retention
Cluster Mean: 3.26

Question Mean
7 .73
8 3.0)
9 3,01

Vill. School-Community Interaction
Cluster Mean: 3.26

Question Mean
10 2.9}
24 3.60

21
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Table 1}
Questicns in Each Cluster, cont'd

I1X. Rural vs. Non-Rural
Cluster Mean: 13,13

Question Mean
25 3.0
26 2.82
27 3.17
30 3.30
3 3.29
32 2.64
33 J.14
35 2.836
36 1.19
3 3,09
6 3.67
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TABLE 11

QUESTIONS (IMPORTANCE OF RESEARCH) RELATLED TO EACH CLUSTER

Cluster 1. Rural School Effectiveness (3.78)
Questions: 12. What educational procedures and cuwrricula work are
accepted in very small schools (under 300 ADA)?

20. How can we best measure the elfectiveness of rural schools?

21. What makes a rural school effective? How does this differ
fron: criteria that make non-rural schools effective?

22. What are qualitative and quantitative measures of effective
school leadership in rural America? How are these different
from those of non-rural settings?

23. What are characteristics of effective collaboration?

Cluster Hl: Covernance and Finance (3.36)
Questions: 28, What are effective alternate financing systems for rural schools?

29. How do appropriate legal procedures dilfer for rural versus
non-rural schools,?

38. What are the effects of various service delivery systems for
special education?

39. What are the differences in state policies for rural and non-rural
environments?

§0. What impact do federal and state mandates have on rural
school funding?

1. How does one determine cost-effective factors of rural service
delivery? What are some of these factors?

Cluster I1l: Staff Training Needs; Technology as @ Resource (3.52)

Questions: 1. What kinds of supervision, practicum facilities and observation
strategies are cost effective in various types of rural areas
(e.g., remote areas versus small clustered towns, etc.)?

5. How can rural factors such as low incidences of handicaps,
transportation problems, and other elements be resolved through
the use of new educational technology?

6. Since little actual in-depth psychological testing is done in
rural areas, what kinds of programs and tests should be developed
and available for use by rural educational staff?

4. What 15 the need for generalists to meet rural educational
needs to serve a range of ages?

"OPY AVAILABLE
R3




A6

Table I ~
Questions{importance of Research) Related to Each Cluster,cont'd

Cluster 1V: Teaching Styles and Incentives (3.50)
Questions: 3. What are effective ways of serving rural gifted studenta?
How does one identify gifted rural students who are culturally

disadvantaged?

42. What are differences in teaching styles and effectiveness
of rural teachers who come to the job [rom out of the state/
region?

43. What are the incentives of pay for rural teachers and administra-
tors? Should any rural pay incentives be developed (e.g.,
in the very smailest districts)?

44, What are incentives for the development ol innovative rural
schoo! programs?

45. How does the use of other governmental units (rather than
LEA or local school districts) effect elfliciency? How do
they efiect school direction?

Cluster V: Field-Based Personnel Preparation (3.39)
Questions: 11. How can LEAs, regional service centers, and other organizatons
assist in rural practica and practica supervision?

16. When should videotape, laser discs, or other technologies
_be used in place of field-based experience in rural
preservice preparation?

17. What is the cost effectiveness of using different techniques
(given equivalent outcomes in rural preservice preparation)?

Cluster VI: Preservice Preparation {ethical issues, curriculum, methods,
logistics) (3.34)
Questions: 2. How can preservice students be prepared to work with
ethnic minority, bilingual, migrant, and other populations
in rural areas?

3. What curricula are currently offered at different levels
of personnel preparation for rural school systemns including
BA, MA, Ph.D.?

13, Should personnel preparation programs prepare quality
graduates from less than superior students?

146, What are the differences in the length and type of
training required to reform quality graduates out of
less than superior students?

15. What technical and human skills and knowledge should
be included 1n a rural training program?
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Table il

Cluster Vi, cont'd

Questions: 18. How can training programs balance the need to provide "state
of the art® quality role models, practicum experience, etC.,
with ths need to expose students to the realitites of rural
schools’

19. How can logistical problems (e.g., travel costs, housing, etc.)
of supervising rural remote preservice practica best be sddressed?

Cluster Vil: Personnel Recruitment and Retention (3.26)
Questionss 7. What are the best procedures to recruit and retain rural special
education staff? Regular education staff?

8. What kinds of procedures used by business and other vern-
ment and government agencies (e.g., Peace Corps) mmm.
recruiting, and retaining personnel could be used in rural
preservice preparation?

9. What specific education roles need to be filled in distinct
geographic areas? (Are certain handicapping conditions more
prevalent in one area or another?

Ciuster VIll: School-Community Interaction (3.26)
Questions: 10. For what roles should local rural citizens/teachers be recruited?
What roles should be filled by outsiders?

24. How can we secure greater community involvement in rural
school systems?

Ciluster 1X: Rural vs. Non-Rural (3.13)
Questions: 25. How do Jocal school objectives and expectations differ from
community and student expectations of rural areas?

26. In what ways are the concerns in #25 different from those
of non-rural areas?

27. What are differences in attitudes and self-concepts or rural
versus non-rural students?

30. What non-schooling influences are significant for rural schools?

3], What differences does school board composition pose for
effective rural school functioning?

32. What aspects of rural teacher education should come from
psychology or anthropological swcience?

33. What cross-cultural skills are needed to effectively function
in rural schools?

35. What are differences in rural adult learning (younger and
maturc populations)?

BEST COPY AVAILA
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Table 111
Cluster 1X, cont'd

Questions: 36. What differences, if any, are there in the education
of students who leave and those who remain in the
rural community? What type of person leaves and
what type of person remains?

37. What are the effects of participation in extracurricular
activities in rural communities”

#6. What are impacts of local rural culture on learmng and
behaving?

‘ BEST COPY AVAILABLE
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TABLE 1V

QUESTIONS TH EACH CLUBTER
(REGARDING PERSOMAL RESEANCH INTEREST)

1. Rural School Effectivensss
Clustey Maan: 3.4)
Question Mean
12 2.97
15 3.50
20 3.74
21 3.70
22 3.48
23 3.1y
11. Dalivery of Services
Cluster Mean: 3.113
Question Mean
4 3.12
6 2.87
. I8 3.40

I11. Rural Preservice Practica lssues
- Cluster Mean: 3.11

Quest ion Mean
5 3,51
11 3.25
1o 2.87
17 2.91
18 3.24
19 2.86
IV. sovernance and Finance

Cluster Mean: 2.90

Question Mean
24 3.11
29 2.38
31 2.81
39 2.81
40 3.24
41 3.13
43 3.02
44 3.40
45 2.70
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Table IV
Questions in Each Cluster, Cont'd

V.

VI.

VII.

V1iiI.

Preservice Preparation
Cluster Mean: 2.92

Question

1
2
3

Rural vs. Non-Rural
Cluster Mean: 2.87

Question

24
25
26
27
30
32
i3
34
35
36
37
42
46

Mean

3.19
2,91
2.50
2.99
2.99
2,32
2.71
3.30
2.54
2,83
2.77
2.87
3.33

Personnel Recruitment and Retention

Cluster Mean: 2.75

Qvestion

O EN

[
<

Quality Graduates
Cluster Mean: 2.67

Question

13
14

28

3.22
2.64
2.58
2.57

AlO
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TABLE V

QUESTIONS (PERSONAL RESEARCH INTEREST) RELATED TO EACH CLUSTER

Cluster I, Rural School Effectiveness (3.43)

Questions: 12.

15.

20.

21.

22.

23.

What educational procedures and curricula work are
accepted in very small schools (under 30D ADW)?

What technical and human skills and knowledge should
be included in a rural training grogram?

How can we best measure the effectiveness of rural schools?

What makes a rural school effective? How does this
differ from criteria that make non-rural schools effective?

What are qualitative and quanitative measures of
effective school leadership in rural America? How are
these different from those of non-rural settings?

What are characteristics of effective collaboration?

Cluster 11: Delivery of Services (3.11)

Questions: 4.

38.

What is the need for generalists to meet rural
educational needs to serve a ranye of ages?

Since little actual in-depth psychological testing is
done in rural areas, what kinds of programs and tests
should be developed and available for use by rural
educational staff?

what are the effects of various service delivery
systems for special education?

Cluster 11I: Rural Preservice Practica Issues

Questions: 5.

11.

le.

17.

How can rural factors such as low incidences of handicaps,
transportation problems, and other elements be resolved
through the use of new educational technology?

How can LEAs, regional service centers, and other
organizations assist in rural practica and practica
supervision?

When should videotape, laser discs, or other technologies
be used in place of field-based experiences in rural
preservice preparation?

What is the cost effectiveness of using different
techniques (given equivalent outcomes in rural pre-
service preparation)?

BEST COPY AVAILABLE
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Cluster 111, cont'd

Questions:

Cluster 1V:
Questions:

Cluster V:
Questions:

18.

19.

How can training programs balance the need to provide
"state of £he art” quality role models, practicum
experiences, etc., with the need to expose students
to the realities of rural schools?

How can loyistical p. oblems (e.g., travel costs, housing,
etc.) of supervising rural remote preservice practica
best be addressed?

Governance and Finance

28,

29.

3l.

39.

40.

41.

43.

44,

45.

what are effective alternate financing systems for
rural schools?

How do appropriate legal procedures differ for rural
versus non-rural schools?

what differences does school board composition pose
for effective rural school functioning?

what are the differences in state policies for rural
ana non-rural environments?

what impact do federal and state mandates have on rural
school funding?

How does one determing cost effective factors of rural
service delivery? What are some of these factors?

What are the incentives of pay for rural teachers and
administrators? Should any rural pay incentives be
develouped (e.y., in the very smallest districts)?

what are the incentives for the development of innovative
rural school programs? :

How does the use of other governmental wvnits (rather
than the LEA or local school districts) effect efficiency?
How do they effect school direction?

Preservice Preparation

1.

what kinds of supervision, practicum facilities and
observation strategies are cost effective in various
types of rural areas (e.g., remote areas versus small
clustered towns, etc.)?

How can prescrvice students be prepared to work with
ethnic mirority, bilingual, migrant, and other populations
in rural areas?

What curricula ane curresatly offered at different 'nvels
of personnel preparstion for rural school systems
including BA, MA, Ph.D.?
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Questions (Personal Research Interest) Related to Each Cluster, cont'd

Cluster VI: Rural vs. Non-Rural

Questions: 24,

25.

26.

27.

30.

32.

33.

34.

35.

36.

37.

42,

46.

How can we secure greater community iuvolvement in
rural scheol systems?

How do local school objectives and expectations differ
from community and student expectations of rural areas.

In what ways are the concerns in #25 different from
those of non-rural areas?

What are differences in attitudes and seif-concepts of
rural versus ron-rural students?

What non-schooling influences are significant for
rural schools?

What aspects of rural teacher education should come
from psychology or anthropological sclence?

What cross~-cultural skills are needed to effectively
function in rural schools?

what are effective ways of serving rural gifted students?
How does one identify gifted rural students who are
culturally disadvantaged?

what are differences in rural adult learning (younger
and mature pepulations)?

what differences, if any, are there in the education of
students who leave and those who remain in the rural
community? What type of person leaves and what type

of person remains?

what are the effects of participation in extracurricular
activities in rural communities?

what are the differences in teaching styles and effectiveness
of rural teachers who come to the job from out of the
state/region?

what are impacts of local rural culture on learning and
behaving?

Cluster V1I: Personnel Recruitment and Retention

Questions: 7.

B,

what are the best procedures to recruit and retain rural
special education staff? Regular education staff?

what kinds of procedures used by business and other
non-government and government agencies (e.g., Peace
Corps) for training, recruiting, and retaining personnel
could be used in rural preservice preparation?
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Table V
Cluster VI1, cont'd
Questions: 9. what specific education roles need to be filled in distinct

geographic areas? (Are certain handicapping conditions
more pravalent in one area or another?)

10. For what roles should local rural citizens/teachers be
recruited? What roles should be filled by outsiders?

Cluster VIII: OQuality Graduates
Quest ion 13. should personnel preparation programs prepare quality
graduated from less than superior students?

14. what are the differences in the length and type of training

required to reform quality graduates out of less than
superior students?

32



Ry VY N

. SPAIIIA b, - -

sThe total numbers of “gencral educators,” *special educators,
dents” differ in the two tables above because 11 respondents were

no "federal rogion® was indicated for these respondents.

33

. A9
' _ TABLE VI
Nusher of Respondents According to Type of Position
and Special or General Educatiun Orientation
Special Gancral Total
Educators Educators Respondents
public School Administrators 50 115 165
College or University Administrators 17 29 46
Public School Teachers 11 4 15
College or Univerasity Faculty 37 6l 98
State Department of Education Officials 21 9 30
Independent Bducational Unit Mombers 20 24 44
Other or Unidentified Position _ 32 3 63
188 273 40l
TABLE VIl |
- Number of Respondants According to Federal Region
and Special or General Bducation Orientation
rede.ra.‘l Special General Total
Region Educators Educators nts

1 19 13 32

2 7 16 23

k) 18 20 38

4 24 13 37

5 24 42 68

6 | 12 | 27 39

7 18 29 47

8 18 3o 48

9 12 14 26
10 3 __63 _9

183 267 *450

* and "total respon-
from Canada. Thus,
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TABLE Vil

Thomes for_ Megionsl Rursl Educet ion Resesrch Agends

Rank According to Means
Importance of Reseaich
for Impreving Personn} Ressarch
Rural Education interest Thenes
Rank Means Rank Means
| 5.12 3 5.62 *fural School EFfectiveness
b J 5.43 1 5.14 aCurriculun Developmant Needs & 1ssues
3 5.084 2 5.26 *Inservice Training
4 6.30 5 6.07 *pPraservice Teacher Training
5 6.136 8 7.02 *Personnel Recruitment and Retention
6 6.40 4 5.9 sgervice Dellvery Model
7 7.33 9 7.21 *uUse of Advanced Technology
8 7.35 10 8.16 *Rursl Education Cost Bffectiveness
9 7.35 7 b.B6 *School-Community Interaction and
Partnerships
) 10 8.0l 6 6.70 *Toaching and Leadership Styles
11 8.15 12 8.78 ‘Alternmate Punding System
12 8.5%3 11 H.48 sCharecteristics of Rural and Non-Rural
School Students
13 9,07 1 9.31 *Pederal and State Policies and Lagal
frocedures

BEST COPY AvAILAB
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Prequency of Rankings of Each Theme According to Isportance

Thene

Rural School Effectiveness

Curriculum Development Needs 8nd JIssues
Inservice Irainang .

Preservice Teacher Traiming

Personnel Recruitment and Retention
Service Delivery Modal

Use of Advance Technology

Rursl Educetion Cost Bffectiveness

TABLE IX

of Resesrch for improving Rural Education

School-Community Interaction #nd Partnerships 16

Yeaching and Leadership Styles
Alternate Fundsng System

Characteristics of Rural/Nen-rural School

Students
Federal and State Policies and Legal
Procedures

35

Bighest Losest
Ranking Ranking

1 2 3 4 5 6 7 8 9 10 11 12 13
100 46 44 30 34 21 % 3y 27 30 13 16 9
48 586 3 g 52 42 22 n 19 19 24 13 10
84 =0 53 45 47 60 42 33 28 39 2¢ 5 \z2
45 47 41 39 34 12 31 31 s 37 284 27 17
36 32 52 42 36 &3 29 34 27 39 31 21 193
53 35 41 40 35 29 34 31 24 24 22 35 132
24 3l 30 36 35 42 42 3l 30 39 313 33 35
29 as 25 29 18 23 14 k 47 33 37 42 35
24 33 47 36 19 43 41 41 32 315 45 15

13 25 28 30 36 37 4&C 33 42 29 5D 36 39
27 28 2l 18 31 3 3 3z 43 40 3 S3 34
20 24 25 21 14 29 23 35 35 4) 45 52 76
20 15 16 16 12 25 &3 35 29 49 4z 55 102
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6.80
‘l,o
6'“
6.40
7.33.
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TABLE X

Frequency of Rankings of Esch Theme According
to Parsonal Ressssrch Interest

Baghese Lowest Mean of
TheTe Ranking Ranking Rankings
1 2 3 4 5 [3 3 [ 9 10 11 12 13

Curriculum Develapmgnt Needs and Issues S0 53 53 49 S8 33 » 12 19 19 16 15 § 5. 14
Inservice Truining &7 53 46 53 47 34 a2 31 2 13y 22 1 2 9.26
Rurasl School Effectiveness ) 7 33 37 3 40 30 32 "2 1 2 19 8 5.62
Service Delivary Model ) 57 43 &” KY:) 36 24 26 31 18 25 17 26 32 5.99
preservice Teacher Trainmirng 43 45 4> 42 2 38 3) 32 3 32 21 13 22 .07
Teaching and Lesdership Styles 23 35 44 5 k)1 41 41 41 33 17 35 25 16 6.70
school-Cemnunity Interaction and

Partnarships 18 24 3l 40 37 s3 40 39 34 33 27 21 20 6.66
Personmngl Recruitmans and Retantion 23 3 28 32 28 38 36 38 3 47 30 26 20 7.02
Vse of Advanced Techmology 23 43 31 28 39 37 27 21 ¥ 3§ 30 27 38 .24
Rural Edpeation Cost Effectiveness 18 29 23 13 2 18 33 43 4 44 45 53 40 .16
characteristics of Rural/Non-rural School )

Students 27 24 a0 22 17 29 27 22 26 56 41 44 68 8.28
Alterrete Funding System 11 18 18 22 14 21 32 25 51 34 48 67 51 8.7%
Federsl and State Polocies and legal

Procedures : : 17 11 15 i9 16 19 15 29 36 28 53 64 95 5.31
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e TABLE Xi AP
Themes on Which Sjccial and Goneral Lducators Differed

Special and general educators tended to aérea on the themos, both according to
personal intercst and according to goneral importance, with the following excepticns.

Rural School Effectiveness--Personal Interest

High Low
1 2 3 4 -] 6 7 8 9 10 11 12 13
General Education 49 22 25 21 27 17 20 25 15 8 9 8 k |
Special Education } 27 11 12 14 13 13 1 16 19 12 11 -]

ol = 26.27 p = .0098

N
-~

Avanced Technologies--Personal Interest

High Low
) | 2 3 4 5 6 7 8 9 10 11 12 1)

General Education |18 29 20 20 23 22 13 13 20 15
Special Education | § 14 11 8 16 15 14 8 17 _19 7 18 19
2

*x° = 25.70 p = .0186

Service Delivery Models--Personal Interest

High low
l 2 3 4 5 6 7 8 2 10 11 12 13

Ry S A
General Education |26 1l 23 24 22 13 i8 17 14 16 8 a2 26
Special Education |31 25 24 14 14 11 8 14 4 9 9 4

x? - 30.76 p = .0021

Preservice Teacher Training--G:neral Importance

Bigh . Low
1 P 3 49 5 6 7 8 9 10 11 12 13

General! Education j22 20 28 21 22 19 21 17 25 22 15 23 5
Special Education 23 27 13 18 12 13 10 14 13 15 9 4 12

. s g m— W

2’ = 26.68 p = .014

Alternate Fundiny Systems--General Importance

High Low
1l 2 3 4 5 6 7 8 9 10 11 12 33

Ceneral Education 14 i1 14 11 20 12 23 23 22 29 48 27 9
Special Education {13 17 7 ? 11 18 ] o 21 11 25 26 9

. ‘7‘2 = 29,06 p= .016
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Table XI
Cutriculum Developmant Needs L Issues—Guneral Imporrance
High ‘
i 2 3 4 5 6 7 a 9

Genoral kducation [33 4o 22 38 32 26 15 4l 10 9 11 M
Speciul lducation J12 16 20 17 20 16 17 24 9 _1u_ _ 13 & q

-)‘.'e 22,11 P> .03
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TABLE X1i

Clusters Showing Significance Difference Between
Special and Other Educators

Personal Mean of Responses
Interest to Items in
Clusters Cluster N F P

Gen Ed Spec.Ed

I 3.51 3.28 410 6.60 01

1 3.04 3.28 417 92.19 .003

vl 2.73 2.94 411 5.63 02

X 2.87 2.71 415 4.16 0%
TABLE Xl

Impor tance to
- the Field Clusters

I Rural School
Effectiveness 3.8 3.70 438 5.30 02
i1 Governance/
Finance 3.50 .64 44) 4.48 03
I Training/
Technology 3.45 3.61 b40 6.34 .0l
VIl Recruitment &
Retention 3.17 3.3%7 438 6.91 009
IX Rural vsMNon-
Rural 3.20 3.04 Ly 6.92 009
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TABLE XIV

MEAN RESPONSES OF SFECIAL EDUCATORS AND OTHER
EDUCATORS TO QUESTIONS IN OTHER CLUSTERS
(NO SIGNIFICANT DIFFERENCES BETWEEN GROUPS)

Personal Interest Mean
Cluster Gen. Ed Spec. Ed. F P

il 2.97 3.10 1.34 .18

iv 3.08 3.03 .27 60
f v 3.06 2.94 1.70 19

Vi 2.9 3.06 1.93 A7

Vil 2.90 2.84 46 50
}

TABLE XV

e i

. Importance to

the Field
Clusters
Iv 3.54 3.44 2.30 13
v 3.44 3.3) 3.54 06
Vi 3.32 1.39 .89 .35
vili 3.27 3.20 .0004 .98
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TABLE XVI

. DISTRIBUTION OF MEAN RESPONSES BY FEDERAL REGIONS
ACCORDING TO GENERAL IMPORTANCE CLUSTERS

General Importance Cluster #1

Region Means Regpondents
1 3.83 30
2 3.97 23
3 3.56 36
4 3.65 36
5 3.96 61
6 3,66 37
7 3.77 45
8 3.93 48
9 3.63 24
10 3.77 89
wWithin Cluster Total 3.79 429

General Importance Cluster #2

Region Means Respondents
1 3.63 30
2 3.83 23
3 3.54 36
4 3.37 36
5 3.65 62
6 3.55 38
7 3.57 : 45
8 3.44 48
9 3.45 24
10 3.43 89
within Cluster Total 3.56 431

General Importance Cluster $3

Region Means ' Respondents

1 3.49 31
2 3.55 23
3 3.60 36
4 3.82 36
5 3.50 62
6 3.45 38
7 3.54 . 45
8 3.43 47
9 3.75 24
10 3.40 89
within Cluater Total 3.52 431
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TABLE XVI
General Importance Cluster #4

Region Means Respondents
1 3.55 30
2 3.60 23
3 3.60 36
4 3.54 36
5 3.36 62
6 3.64 38
7 3.49 45
8 3.38 48
9 3.47 24
10 3.49 817
Within Cluster Total 3.50 | 429

General Importance Cluster #5

Renion Means Respondents
1 3.02 30
2 3.54 T 23
3 3.54 36
4 3.35 36
5 3.21 61
6 3.69 38
7 3.44 45
8 3.49 48
9 3.39 24
10 3.33 88
Within Cluster Total 3.39 429

Note: Cluster $#5 is statistically significant.

General Importance Cluster #6

Region Means Respondents
1 3.41 30
2 3.48 23
3 3.41 36
4 3.40 36
5 3.16 63
6 3.54 38
7 3.30 45
8 3.27 48
9 3.56 24
10 3.37 89
Within Cluster Total 3.36 432
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TABLE XVI
General Importance Cluster #7

Region Means Respondents
1 3.22 30
2 3.43 23
3 3.18 36
4 3.46 35
5 3.08 62
6 3.42 38
7 3.34 45
8 3.23 47
9 3.35 24
i0 3.15 89
Within Cluster Total 2.25 429

General Importance Cluster #8

Region Means Respondents
1 3.22 30
2 3.04 23
3 3.49 36
4 3.33 36
5 3.25 61
6 3.48 38
7 3.07 4%
8 3.20 48
9 3.13 24
10 3.31 88
Within Cluster Total 3.26 429

General Importance Cluster #9

Region Means Respondents
1 3.14 30
2 3.32 23
3 3.19 36
4 3.11 36
5 3.07 62
6 3.17 38
7 3.13 45
8 3.06 48
9 3.11 24
10 3.21 89
Within Cluster Total 3.15 431
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- TABLE XVII

DISTRIBUTION OF MEAN RESPONSES BY FEDERAL REGIONS
ACCORDING TO PERSONAL "NTEREST CLUSTERS

Personal Interest Cluster #§1

Region Means Respondents
1 .44 27
2 3.45 22
3 3.06 31
4 3.18 34
5 3.59 60
6 3.53 3l
7 3.30 47
8 3.66 44
9 .34 23
10 3.48 84
Within Cluster Total 3.43 403

Personal Interest Cluster $#2

Region Means Respondents
1 2.83 27
2 3.07 22
3 2.86 30
4 3.16 34
5 3.14 61
6 3.07 30
7 2.99 46
8 3.05 43
9 3.07 23
10 2.92 84
Within Cluster Total 3.01 400
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° TABLE XVII

Personal Interest Cluster §3

Region Means Respondents

1 3.13 28

2 3.18 21

3 3.11 32

4 3.58 35

5 3.12 61

6 3.17 30

7 3.07 47

8 3.09 45

9 3.17 - 23
10 3.08 85
Within Cluster Total 3.15 407

Personal Interest Cluster #$4

Region Means Respondents

1 2.96 27

2 3.04 22

3 3.02 31

4 3.00 34

5 2.94 61

6 3.24 31

7 3.09 46

8 3.15 44

9 3.26 23
10° 3.09 84
Within Cluster Total . 3.07 403

Personal Interest Cluster #5

Region Means Respondents

1 2.64 27

2 3.18 22

3 2,93 30

4 2.85 33

5 2.99 60

6 3.20 31

7 3.10 47

8 3.12 43

9 3.03 23
10 3.06 84
Within Cluster Total 3.02 400
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TABLE XVII
Personal Interest Cluster #6

Region Means Regpondents
1 2.9%4 27
2 3.17 22
3 2.88 31
4 2.98 34
5 2.88 62
6 3.26 3l
7 2.93 47
8 2.96 44
9 3.08 23
10 3.03 86
With Cluster Total 2.99 407

Personal Interest Cluster §7

Region Means Respondents
1 2.70 27
2 2.92 21
3 2.54 31
4 2.88 i3
5 2.64 61
- 6 3.09 30
7 2.89 47
8 2.90 44
9 3.01 23
10 2.85 84
within Cluster Total 2.83 401

Personal Interest Cluster #8

Region Means Respondents
1 2.70 27
2 2.50 22
3 2.67 30
4 2.97 33
5 2.79 60
6 2.93 30
7 2.87 47
8 2.81 44
9 2.89 23
10 3.14 84
within Cluster Total 2.88 400
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TABLE XVII
Personal Interest Cluster §9

Region Means Pespondents

by 2.76 27

2 2.85 22

3 2.76 31

4 2.85 35

5 2.69 61

6 2.82 30

7 2.71 46

8 2.77 44
.9 2.82 23
10 2.99 -13
Within Cluster Total 2.81 405
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TABLE XVIII

. DISTRIBUTION OF MEAN RESPONSES
BY CONBINED REGIONS
ACCORDING TO GENERAL IMPORTANCE

General Importance Cluster §1

o0

negion Means Respondents
0 3.77 89
1 3.76 89
2 3.66 73
3 3.88 106
4 3.93 48
5 3.63 24
Within Cluster Total 3.79 429
General Importance Cluster §2
Region Means Respondents
0 3.43 89
1 3.65 89
2 3.63 74
3 3.62 107
4 3.44 48
5 3.45 24
Within Cluster Total 3.56 431
General Importance Cluster §3
Region Means Respondents
0 3.40 89
1 3.55 920
2 3.63 74
3 3.51 107
4 3.43 47
5 3.75 24
Within Cluster Total 3.52 431
General Importance Cluster #4
Region Means Respondents
0 3.49 87
1 3.58 89
2 3.59 74
3 3.42 107
4 3.38 48
5 3.47 24
Within Cluster Total 3.50 429
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. TABLE XVITI
General Importance Cluster $§5

Region Means Respondents
0 3.33 88
1l 3.36 89
2 3.52 74
3 3.31 106
4 3.49 48
S 3.39 24
Wwithin Cluster Total 3.39 429
General Importance Cluster §6
Region Means Respondents
0 3.37 89
1 3.43 89
2 3.47 74
3 3.22 108
4 3.27 48
- 5 3. 56 -2_.‘;
Wwithin Cluster Total 3.36 432
General Importance Cluster 17
Region Means Respondents
0 3.15 89
1 3.26 89
2 3.44 73
3 3.19 107
4 3.23 47
5 3.35 24
Within Cluster Total 3.25 429
General Importance Cluster #8
Region Means Respondents
0 3.31 88
1 3.28 89
2 3.39 74
K 3.17 106
4 3.19 48
S 3.13 24
Within Cluster Total 3J.26 429
Q
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TABLE XVI1I

General Importance Cluster #9

Region Means Respondents
0 3.21 89
1l 3.21 89
2 3.14 74
3 3.09 107
4 3.06 48
S 3.11 24
Within Cluster Total 3.15 431
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TABLE XIX

DISTRIBUTION OF MEAN RESPONSES
BY COMBINED REGIONS
ACCORDING TO PERSONAL INTEREST CLUSTERS

Personal Interest Cluster #1

Region Means Respondents
0 3.48 04
1 3.30 80
2 3.35 65
3 3.46 107
4 3.66 44
5 3.34 23
Within Cluster Total 3.43 403
Personal Interest Cluster #2
Regions Means Respondents
0 2.92 84
1 2.91 79
2 3.12 64
3 3.07 107
4 3.05 43
5 3.07 23
Within Cluster Total 3.01 400
Personal Interest Cluster #3
Regions Means Respondents
0 3.08 85
1 .14 81
2 3.39 65
3 3.10 108
4 3.09 45
5 3.17 23
Within Cluster Total 3.15 407
Personal Interest Cluster $4
Region Means Respondents
0 3.09 84
1 3.00 80
2 3.12 65
3 3.01 107
4 3.15 44
5 3.26 23
Within Cluster Total 3.07 403
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TABLE XIX
Personal Interest Cluster §5

Region Means Respondents
0 3.06 84
1 2.90 79
2 3.02 64
3 3.04 107
4 3.12 43
5 3.03 23
Within Cluster Total 3.02 400
Personal Interest Cluster #6 |
Region Means Respondents
0 3.03 86
1 2.98 80
2 3.11 65
3 2.90 109
4 2.96 44
. 5 3.08 23
Within Cluster Total 2.99 407
Personal Interest Cluster #7
Region Means Respondents
0 2.85 84
1 2.69 79
2 2.98 63
3 2.75 108
4 2.89 44
5 3.01 23
Within Cluster Total 2.83 401
Personal Interest Cluster 8
Region Means Respondents
0 3.14 B4
1 2.63 79
2 2.95 63
3 2.83 107
4 2.81 44
5 2.89 23
Within Cluster Total 2.88 400

Note:

o4

Cluster #8 is statistically significant.
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TABLE XIX
Personal Interest Cluster §9
' Region Means Respondents
0 2.99 86
1 2.79 80
2 2.83 65
3 2.70 107
4 2.77 44
5 2.82 23
Within Cluster Total 2.81 405
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YOUR KESFONSES ARE URUENTLY NEXDED]
HERE ARE THE INSTKUCTIONS:

The fol lowing thirteen themes of research interest and the descriptors for
each theme were generated from the 1978-84 work of the National Rural Project and
durlig 1984 meetings of the National Rural Eduoation Resesarch Consortium,

. Please rank order these main themes, beginning with #1 (the topic you
feel is of highest interest or importance) and ending with #13 (the topic of
least interest or importance). Use the first colum to rark your personal
resvarch interests. Column two should be used to note how important you feel
uu;l\stmaardlbeuxﬂuxedmem:q)mregurdless&m level of
pemsonal research interest.

SEST COPY AVAILABLE

o7



- Nationsl Rural Educetion Name : B3

Nescarch Consorsium Address:
Natiomal Rural Developoext
Institute | Telephone:
Western Washington University SpecialNet User Name (1T
Bel lingham, Washington 98R25 g):m
ftion:

THEMES FOR A NATIONAL RURAL EDUCATION RESEARCH AGENDA
(Rank order each column with

#1 = highest interest/importance
and #13 = least interest/importance)

Your Personal Importance of
Rescarch Interest Rescardh for Improving
Rural Education
Preservice teacher training
Inservice training

Personne] recrultment and retention

Rural education cost effectiweness
ral school ef fect iveness

Alternate funding systams

Characteristics of rural and non-rural schoed
student s

Curriculun development neads and issues
Teaching and leadership styles

federal and state policies and legal procedures
sSchool-camunity interaction and partnerships
The use of advanced tedwologies

Servica delivery models

BEST COPY AVAILABLE
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@RAL EDUCATION RESEARCH (AESTIONS

The itums Dalow are Questiors related to each of Lthe thictes themes
above. Plomse scorg. each gustion, using the scale listu! below. The firut
colum score should reflect your persnal tnfcrut in researching each queation.
The second colum should bg wed Lo nute huw Ingortax you feel it is that
ressarch be conducted an asch topic (by somong).

Scale: 1 - hngortant

¢ 2 - Of iimited ingortance
3 - portat
& - Vur ftant.
-G ly isgortant
Your Personal lopartenc: of
Ressarch Interesi Ressarch for Isproving
Rural Educstion
1, vhat Wnds of sicx
fucklities and ion strate-

glos ar» amt effative in wmrious
typs of rural @ieas (0.8., rouste
arum;?wm amll clusterad toams,
ew.

2, How can pressrvice studerty be pre-
to work with ethnic minocity,
Iingual, mi , @&d other popula-
- tlos in rural areas?

). what cagricula are cuwrrently of fured
* at different levels of pre-

* paration for rural school swtam in-
cluding BA, MA, P.D,7

4, What 18 the nead for alists to
maf rurdl afucet iorml neals 9 Serve

o range of ages?

5. How can rural factors such @8 low
incidences of handicaps, transporta-
tion ﬁfmmmr elqull:d 8

rego use of naw
mhz ional techmology?

e by Sinee ifttle actad hl-tﬁqu.hup':rbo-
lugical testug is dume 10 ¢ sreas,
what kinds of prograsg and tegts should
be deweioped and avuilable for use by

rural educations} staffY

1. wWhat are the dest grocedures to
fecruit ond retain rursl special
edusat tun staff? Regular educa-
tion staff?

8. Wt kinds of procedures ysad by
tasiness and of her non~-goverant
and govermpnt wchew (¢.g., Poace
Corps) for t » focriting, and
retaining persunnel could be wnved i
rurgl presafvice prapurekion?

Y, What spgeific ehucstion rojes need
tobe filled in disting aphic

— ————— - ———

- —— —p—— —— -

arean? (Are certsin handicapping
condition more wrevelent Ln one araed
or ancther?)

o9
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Your Personal
Rasearch Interst

Scale: 1 -0

BS

rtat
2~ 0f limitad imporiame

- lmgoctant
“ -
5~ &I{ﬁly Lpurtot
Insportane of
Mti:wﬁat
Rural Bducstion

10,

11,

12,
13.

14,

15.

16.

17.

18.

19.

20.

21,

22,

23,

60

Bor vhat rolae should Jucal rural
citisens /tamhers be rocruited?
whut rolwe should be £illwd by
outsiders?

liow can l¥As, regional service
certers, ond uthey

aseist in rural practics and prac-
tica wmipervi

What educat fonal procedires snd
curricula work are ol in werxy
somsll sdwols (undar AlM)?

Should pursunnel pregaration pro-
o Prapure ity grahmtes
TR luss thed supes!: s studssta?

?utmuwdtf&uum in the rod
ength wxd trals repal
to veform u:yclh:th«:ntd
less than superior studin e?

What technical and hume skills
and knowiedge should bu included
in a rural training program?

W should videotape, laser disce,
or othrr technulogies be uwsaed in
plaxn of fivld-based experiences in
rural prusesvice preperst Lun?

dhat s the cost effectivenuss of
wby differat techniques (given
vquivalent outcomss in sural pre-
survice pruparation)?

Huw cun treining programs balance
the neal to provides “state of the
art" quulity role models, practicum
cperiences, etc,, with the nead to
expose studsnts to the realities of
rurdl achoalae?

How can logistical prablans (e.g.,
travsl costs, howing, etc.) of
supurvising rural remcte preservice
practica best be addressed?

ow can we baest mm.the of foc-
tivewis of cural schools?

What oakem i rural schovl ef foctive?
How dows this differ fras criturie
that mke mun-rural schovls offective?

Whet are qualitativwe and quantitacivwe
aures of effect ive school leader-
ship in rwral Amrica?! low are these
different frum those of noo-rural set-
tinge?

that are dwiracteristics of affective
ol laborat ion?
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Your Persunal
Research Intenwt

Ci) Wi SUCURY graEtur CumRIity

. How
fovolvaant in rural schuul systems?
25, How v local school gbjectives and

wpetations differ fras camemity
and -?:Mt apuctatiow of rural
arow

26. In vhat ways are Che cuncerns in #29

difforene frum thuse of nr-rural azrems?
27. What are diffurences in atcitades and

self-conospts of rural wreus
stwhkets?

28, Wt are offective altonute finmcing

aystans for rural schoolae?

a.uud:zpvwml procedhres
dlfﬁvr?rmnl \et:';lmn-md
schools

30. Wt non-schooling influsnces are

significat for rural schoule?
31, shat differvnces douss school bossd

capos itiun for effuctive rural
achoul funct 7

32. What aspucis of rural temdwr elce-

tion shuuld cum fram psychology
or anthropological science?

33, What crosa~cultural skills are

neadad to effuctively function in
rural schwols?

34, What are effective ways of serving

rural plfrad studengs? How dose one
identily gifted rural stukente who
are vultural 1y dissdvent qgud?

35, what arve differences in rural atult

learning (younger and amture popule-
Lium)?

36, What diffureices, if any, are there

in the wiuwxtion of studeants sho

Jeaw and thuse wio remain in the
rural cusamnity? What typ: of pore
sun leawss and what typs of person
ruine?

37. whut are the effects of purticipstion

in extracurricular sctivicies in
rural comumities?

38. What are the effects of wrivue

service delivery systaw fur spucial
aucsd Lons?

39. What are the difforences in state

policies for rural and non-rural
enviroments?
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Scale:

43, Wt are the lnoeitive of

&h. What arv oo ives for tiw Jdevelop-
st of imowtiw rural school gro-
grmat

. 45, How dous tin use of other gowrimmsat al
undts (rotiur tlan the LKA ur locsl
schuo} districts) effint efficluncy?
How do they uffec schuol dicection?

46. bhut are impucts of local rural cul-
ture on learning and behaving?

47, Othar resesrdch topice whidh are of intorest to yows
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